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“Every child is an artist. The problem is how
to remain an artist once we grow up."
-Pablo Picasso
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Art is a visual language, as important and intrinsic as the words with which we communicate and
the numbers with which we calculate. Artist Bill Richards states, “Making art is perhaps as natural as
learning to speak—I have never seen a child resist art materials.”1 Art is a fundamental means of
expression. To that end, the mastery of techniques and media is integral. However, these aspects
are but the grammar of art. They are the how, not the why of art.
Stephen Krashen, a prominent linguist said, "[Language] Acquisition requires meaningful
interaction in the target language—natural communication—in which speakers are concerned not with
the form of their utterances but with the messages they are conveying and understanding."2 The
same is true of art. Meaning and intent must be the focus in the art classroom over the principles of
art and design. The art elements and principles provide students with a vocabulary but not a
message. As when teaching students to use language, instruction in art must be relevant and
possess real world applicability. To accomplish this, art instruction needs to focus on four themes:
Literacy: First, art instruction must emphasize visual literacy. Visual culture constantly bombards
us with demands; therefore, we must learn to decode these messages and become adept at
reading such cultural texts like advertising in order to choose which messages to accept or reject.
Comprehension: Second, art instruction must encourage the comprehension of complicated
ideas. As teachers, we must look not only at issues in the art world, but in the broader world as
well for our curriculum. Why do artists make art? Such explorations provide endless directions for
creation and the construction of meaning.
Multilingual: Third, art instruction must be ‘multilingual.’ Experiences in art, like in the real world,
must be interdisciplinary. These varied experiences further justify art education, fortify the links
within our minds, and create both relevant and realistic experiences for students.
Application: Finally, art instruction must focus on potential real-world applications. Art should
motivate students and provide skills necessary to excel in a wide-range of careers. Most students
will not become artists; however, they may work in an art-related profession.
In sum, infusing all four of these components into art instruction will create a more meaningful and
enriching learning experience for students. This approach will empower students to make more
informed decisions in their lives, better understand visual expression in its many diverse forms, and
expand the role of art in their lives and their visions of their places in the world. Students and
teachers must harness the power of art that lies in expression and realize the vast potential of art
beyond mere grammar.
1
2

Wexler, Alice. “The Art of Necessity: Pictures of Lives Reclaimed from Trauma.” Art Education, (57) 1, 21 – 24 & 33 – 34.
Krashen, Stephen D. Principles and Practice in Second Language Acquisition. Prentice-Hall International, 1987.
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Technology is an integral component of the
modern world and hence it should be an
equally integral part of any classroom. Just as
it is important for students to possess a
critical eye and aesthetic sensibilities for any
number of art-related professions, it is equally
important that students become adept in the
use of technology so that they compete in the
technology driven world. In my own teaching I
utilize my proficiency in technology to enrich
student learning. I do this by:

I collaborated with a partner to create this
WebQuest for high school students
examining the historical exclusion of minority
artists from museums.

 Utilizing PowerPoint to enhance lesson
presentations.
 Creating Internet-based lessons called
WebQuests.
 Serving as a Webmaster for organizations and
jobs.
 Creating handouts, assessment instruments,
and other documents on the computer.
 Providing technology lesson extensions.
 Adapting when technology fails.
When this student asked me what
color represented cancer, we used
the Internet in class to find that
throat
cancer
specifically
is
periwinkle blue.

I was able to enhance discussion about the historical
context of monuments through PowerPoint.

3

I worked as a webmaster for a year creating
websites and other materials for UF faculty and
students, such as the website above.

PowerPoint
PowerPoint can be a powerful classroom tool that engages
learners while clarifying instruction. On several occasions
in my own teaching I have utilized PowerPoint to introduce
lessons. In fact, I assisted my cooperating teacher with
her own investigation of PowerPoint.

Webmaster
I have lent my abilities in web publishing to a number of
organizations, individuals, and jobs. At the University of
Florida I worked as a Web Implementer for a year, working
with professors and administrators to create instructional
websites and lessons. Furthermore, I helped create the
website of the UF National Art Education Association
Student Chapter and later moved on to redesign the
website for NAEA National Student Chapter. Currently, I
am on the NAEA Ad Hoc Website Committee that is
working to redesign the NAEA website.

My initial goal as President of NAEA Student
Chapter was the creation of the website above to
better connect our members nationally.

Technology and the Classroom
When utilizing technology in my teaching, it is important
that I keep two things in mind. I envision possible lesson
extension taking advantage of technology. However, I
must remain flexible when technology fails. For instance,
the slide projector was not functioning properly during a
lesson introduction for third grade. As such, I simply
turned off the device and was able to utilize back-up
materials and information I had prepared. Technology is
certainly a powerful tool however a good art teacher knows
not to overly-rely on it.
I envisioned
an extension
for my fourth
grade lesson
“A Picture is
Worth 1,000
Words” that
would allow
students to
type the
stories they
had written to
coincide with their art, scan their artwork, and publish them
to the Internet. (Also see extensions for “A Perspective of
Animation” lesson in Appendix)
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I created this worksheet for an FAEA
conference presentation to demonstrate
classroom learning and engage the
audience.

I created this website for the UF NAEA Student
Chapter. It was featured in an issue of NAEA
News.

An art teacher fulfills any number of roles,
including role model, artist, parent, friend,
disciplinarian, colleague, and employee, often
times simultaneously. Navigating these roles
is complex and can be challenging at times.
However, through collaboration, efficiency,
and flexibility one may successfully meet all of
these responsibilities. At the same time, the
art teacher must always remember how
important he/she can be to students. I have
demonstrated these qualities by:

I’m no entertainer, but it’s important to have fun
with students. Above Kindergartners play "Simon
Says" to learn about cutting and shapes.

 Collaborating with teachers, parents, and
administrators.
 Promoting art’s role in the community.
 Performing non-instructional duties efficiently.
 Fulfilling my responsibilities to students.
As an art
teacher, my
first
responsibility is to
my students.
I am often
reminded of
the integral
role of
teachers in
students’
lives by their
smiles,
occasional
tears, and
triumphs. I
do my best
to give my
best to each
and every
student.
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I collaborated with the Littlewood librarian to
create this display linking art and reading.

As President of UF NAEA Student Chapter, I
assisted with and coordinated advocacy events
such as our “Those who can’t do, teach?” art
exhibition that promoted art education in the
community.

Collaboration within School
At Littlewood I worked with several fellow teachers to
enrich learning. For instance, I attempted to encourage
literacy by working with fourth grade teachers to
incorporate writing into a lesson on storytelling in art. In
turn, the teachers asked students to present their stories to
their respective classes. This same lesson also aligned
with Littlewood’s School Improvement Plan by encouraging
literacy so that the goals of the administration became my
goals as well.

Collaboration at Home
To further enrich learning, I created a sheet to be sent
home with students called “The Art of Conversation.” I had
learned at a workshop on art and literacy earlier in the year
that the average child only has ten minutes of conversation
with a loved one per day. The goal of this sheet was to
encourage parents to take an active role in student art
education by reviewing concepts and vocabulary through
conversation that would in turn encourage language
fluency. The sheet also had the added purpose of
advocating for art education by allowing parents greater
insight into student learning while at the same time
demonstrating art’s power to bring people together.

I had a number of non-instructional duties,
such as matting and labeling student
artwork.

Non-Instructional Duties
During my time at Littlewood I collected photos for the
yearbook, served morning bus duty, matted student work,
displayed artwork in public areas such as our school media
center, created bulletin boards, participated in school
meetings and workshops, and assisted my cooperating
teacher in her duties.
"We go to music, P.E., and Mr. O'Donnell. She only talks
to you,” this
child's aid told
me. I hadn’t
realized that I
held such
importance for
this EMH child.
It was hard for
me to
eventually say
good bye.
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I hoped to encourage communication
between children and loved ones through art
with this worksheet.

I have volunteered at the “Imagination Station” at
the Gainesville Downtown Art Festival for several
years.
Children and parents enjoy the free
activities, such as making paper puppets.

For effective learning to occur, an art teacher’s
lessons must be clear, concise, and well
organized. If a teacher merely “wings it” then
he or she cannot be sure that directions are
understood and educational goals are being
met. Planning is imperative to establishing a
routine,
maintaining
high
expectations,
accommodating students, and enabling the
productive use of art supplies. I have:

This artwork represents the culmination of nine
kindergarten classes. We explored lines, texture,
and shape to create animals in a background.

 Written and implemented well-organized lesson
plans.
 Pre-established procedures for seating, the use
of supplies, and clean up.
 Organized class time and transitional time.
 Kept accurate records.
 Coordinated a number of activities as President
of UF NAEA Student Chapter.
For Littlewood’s
multi-age
classes, I
wanted the K-2
students to
create portraits
of themselves
with a “loved
one.” To learn
about figures I
cut out vinyl
shapes that
students helped
me assemble on
the board to
learn about
parts of the body
and how to
make them
using shapes.

7

When planning lessons for EMH
students, clarity and simplicity is
imperative so that aids understand
and students are able to achieve
success.

By having established clean up procedures,
students know exactly what to do and are happy
to perform their responsibilities, like these first
graders.

Transition Time
I’ve learned how important the time between classes is at
Littlewood. With no planning period, six classes a day,
and only five minutes between most classes, I learned to
manage time. Despite this hectic schedule, I set aside
time after clean up for review and positive reinforcement
without taking away time necessary for myself to prepare
materials for the next class as well as myself for a
completely different group of learners. To expedite the
process I organized student work sequentially according to
time and day.
Using tiered shelves to organize
student work greatly benefited my use
of time.

Keeping Records
Maintenance of accurate records improves instruction. For
example, my cooperating teacher influenced me to use a
weekly planner to record notes for each class I taught.
This allowed me to make specific recommendations to
classes, remain attentive to individual behavior, and record
my own teaching effectively despite the fact I only saw
each class once a week for forty-five minutes.

When Things Don’t Go According to Plan
Having a plan alone doesn’t guarantee success. For
instance, a fifth grader was uncooperative and
unproductive repeatedly during a lesson. As he fell behind
and continued negative behavior I had to implement
another plan. As
a result, parents
were called in for
a conference,
the child was
reprimanded,
and was given
modeling clay in
place of ceramic
clay as I
expected his
work to be
completed. The
student quickly
changed his
behavior and
became
engaged with the
lesson.
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At UF, I coordinated "Art Camps.” Planning dates,
publicity, reservations, and parent contact, as well
as maintenance of the website, were my
responsibilities.

Creating a rubric for second grade was a helpful
way to assess students and maintain accurate
records of achievement.

Jim O’Donnell
Title: Public Art with a Purpose
A Lesson for 5th Grade Students
Characteristics of the Learners:
This lesson utilizes higher order thinking skills appropriate for a range of developmental and language proficiency levels. Students should have
awareness of some social problems such as pollution, war, and racism. They should have already had some experiences brainstorming, sketching,
and manipulating clay. They should probably be familiar with some local and or national examples of public art and/or monuments. This lesson is
adaptable to younger grade levels although older elementary/middle school students will more likely have richer awareness of social problems and
more technical experience with clay so as to expedite the clay portion of the lesson.
Rationale:
Art can influence public opinion and can serve as a forum for debate. Often, the location of a work of art has a great influence on how it is
perceived by its audience. Indeed, different locales will feature different audiences. Art can be found nearly anywhere and students should be
aware of the roles art in public places play.
Historical/Cultural Context:
For centuries art has beautified public spaces and served as monuments to the achievements of states and individuals. In fact, the first recorded
artist, Imhotep, designed the Step Pyramid of Djoser to symbolize the greatness of the pharaoh as well as to serve the functional purpose of a tomb.
If art has the power to symbolize the greatness of a leader or ideas such as heroism in the Iwa Jima Memorial and freedom in the ‘Statue of
Liberty,’ also known as ‘Liberty Enlightens the World,’ then art must also be capable of symbolizing problems and solutions. The greater context
of this lesson would be akin to “Art in Daily Life.” This lesson fits easily into the study of art with a message or art as a means for altering daily
life or individual/group perceptions of the world. For instance, sculptures by Augusta Savage such as “The Harp” attempted to depict the triumph
of African-Americans over slavery and improve views of African-Americans. Another example of this shift in perception would be the
monumental sculptures of Claes Oldenburg. He sought to impose greater significance on mundane objects by increasing their scale while at the
same time causing the viewer to reflect on the importance these relics of the industrialized world play in his/her own life. In turn, this also allowed
for these otherwise banal objects to become appreciated for their simplicity of design. An example of art that intervenes in daily life would be the
infamous sculpture ‘Tilted Arc’ by Richard Serra that was so ill received that a controversial court ruling forced its removal. The large metal wall
divided a public plaza leading to office buildings and the dark metal arc forced the flow of pedestrian traffic to walk the length of the sculpture. If
art is meant to be seen then there are few better ways for students to visualize an audience interacting with their art and understand that art can
influence others. Would the Statue of Liberty be as significant if it did not greet tens of thousands of immigrants coming through Ellis Island? Let
students decide. The issues raised by this lesson would fit easily into history lessons and discussions of current events. The concept of symbolism
could be useful to integrating other subject lessons and vocabulary such as scale would be appropriate terms for a math lesson as well.
Two particularly significant works that the teacher should introduce in this lesson are the Children’s Peace Monument and the Vietnam Veteran’s
Memorial. Information about the Children’s Peace Monument includes: It is located in Hiroshima, the site of the first atomic bombing of Japan in
August 6, 1945, which is estimated to have killed nearly 200,000 people due to the initial impact and the resulting radiation. Description: On the
top of the three-legged pedestal stands the bronze figure of a girl holding up a gold-colored ‘folded’ crane. On opposite sides of the pedestal are a
suspended boy and girl symbolizing a bright future and hope. On the stone underneath the pedestal is inscribed, "This is our cry. This is our prayer.
For building peace in this world.” The story behind the monument is that in autumn of 1955, then years after the explosion of the A-bomb and the
end of the war, the first-year student at Nobori-cho Junior High School named Sadako Sasaki died of the A-bomb disease (leukemia) in the
Hiroshima Red Cross Hospital. Until the end she continued folding a thousand paper cranes, hoping for recovery because of a popular belief, which
says that "they will bring good luck," but in the end her hope wasn't realized. The children of Hiroshima were determined to erect a "Children's
Peace Monument" to comfort Sadako's soul, to appeal against the cruelty of war, and to express their desire for peace. The idea spread and was
supported by people all over Japan as well as in foreign countries: This became a large movement so that finally the monument came into being. It
was unveiled on Children's Day, May 5, 1958. It was made possible by children determined to create a peaceful world by themselves and share it
with all others.
Information about the Vietnam Veteran’s Memorial or “The Wall” includes: It is made of black granite nearly 500 feet long, including 58,245
names as of 2004, and was completed in 1982. Maya Lin’s design was chosen while she was an undergraduate at Yale University. She was only
22. She is of Vietnamese background. The controversy over the non-traditional design of the wall, namely minimalist, resulted in the addition of
the “Three Servicemen” by 1984, a sculpture cast in bronze and covered in patina. According to http://thewall-usa.com/information/, Maya Ying
Lin’s original intention was “to create a park within a park - a quiet protected place onto itself, yet harmonious with the overall plan of Constitution
Gardens. The walls have a mirror-like surface (polished black granite) reflecting the images of the surrounding trees, lawns, monuments, and
visitors. The walls seem to stretch into the distance, directing us towards the Washington Monument, in the east, and the Lincoln Memorial, to the
west, thus bring the Vietnam Veterans Memorial into a historical context.” She is quoted by Robert Campbell, "An Emotive Place Apart," A.I.A.
Journal, May 1983, p. 151, as saying “I didn't want to destroy a living park. You use the landscape. You don't fight with it. You absorb the
landscape . . . When I looked at the site I just knew I wanted something horizontal that took you in, that made you feel safe within the park, yet at
the same time reminding you of the dead. So I just imagined opening up the earth. . . . I thought about what death is – what a loss is. A sharp pain
that lessens with time, but can never quite heal over. A scar. The idea occurred to me there on the site. Take a knife and cut open the earth – with
time the grass would heal it. As if you cut open the rock and polished it… These names, seemingly infinite in number, convey the sense of
overwhelming numbers, while unifying these individuals into a whole...” The memorial is remarkable in that it proposes neither winners nor
losers, but only the names of the dead inscribed in a polished, black granite. Its sole proposition is that the cost of war is human life.
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Sunshine State Standards:
The student:
VA.A.1.2.1 Uses and organizes two-dimensional and three-dimensional media, techniques, tools, and processes to produce works of art that are
derived from personal experiences, observation, or imagination;
VA.B.1.2.1 Understands that subject matter used to create unique works of art can come from personal experience, observation, imagination, and
themes; and
VA.E.1.2.1 Understands the influence of artists on the quality of everyday life.
Objectives:
By the end of this lesson, students will be able to:
1) Create a public sculpture that addresses a social problem as subject matter;
2) Demonstrate an understanding of the influence of location on an artwork’s meaning and the audience;
3) Demonstrate a way that artists can influence public opinion;
4) Apply vocabulary such as symbolism, scale, and sculpture; and
5) Exhibit awareness of historical and cross-cultural examples of public art and symbolic art.

Materials:
This lesson includes an extensive list of supplies that may be modified. Group students together to manage supplies efficiently. Materials will
include:

1 pencil, 1 worksheet (see Appendix A), 1 cup of modeling clay, and 2 pieces of matt board (or other sturdy material) cut into a 7.5” x 15”
rectangle and a 7.5” x 7.5” square per student initially.

A “clay tray” for groups of students including a plastic bin with a lid containing small blocks of clay, a section of burlap, a rolling pin, a index
card 5” tall, and a selection of clay tools such as (but not limited to) needle tools, fettling knives, wire modeling/trimming tools, and other
modeling tools. Note: be sure to address consequences for mishandling tools. Trays may be numbered per groups to ensure return of all
supplies. Plastic tubs with lids for extra clay, spray bottle of water, plastic bags, and trays for clay storage. Wood glue works great for
reattaching bisqued clay.

A paint station including a range of tempera paints in small containers on trays for easy clean up, palettes for mixing paints, a selection of
brushes both large and small, water cans, as well as a metallic paint station separate from regular paints self-contained on a tray with its own
water can and brushes (optional).

Newspapers (optional), a hot glue gun (for teacher use only), hairdryer (optional), scrap box, scissors, metal rulers, glue, and colored pencils.

Visuals of the Vietnam Veteran’s Memorial, the Children’s Peace Monument, David Hammond’s “The Door,” possibly Auguste Rodin’s
“The Thinker,” and various other local and historical examples of sculpture. Visuals for clay procedures and diorama creation may also be
helpful.

Books about sculpture, the Vietnam War, and Sadako and the Thousand Paper Cranes by Eleanor Coerr, along with other relevant materials.
Preparations:
Create a bulletin board or other display highlighting public art. Try to incorporate local or regional examples. Ask students prior to lesson to look
for examples of public art in their community. Create a PowerPoint to engage students in discussion of Vietnam Veteran’s Memorial and
Children’s Peace Monument.

Introduction:
Direct students to sit in a group close to the front of the room for discussion and better viewing of visuals. Begin by brainstorming a list of social
issues together (5-10 minutes). Explain “issues.” Create two categories for issues including People Hurting People and People Hurting Planet.
After creating this list, ask students if they can remember any examples of public art in their local community (5-10 minutes). Be sure that you
know of some in order to jog students’ memories. Wait for a few examples. What ideas do those works symbolize, if any? Do any symbolize the
community? Is their location in your town important? Would they be more or less important elsewhere? Briefly discuss the Statue of Liberty.
Would it be as important if it were not located near Ellis Island where it was the first vision of tens of thousands of immigrants? What if it was in
Alaska? What does it symbolize? What is a symbol?
Procedure:
Day 1 - Introduce, discuss, and compare/contrast two examples of public art with a purpose, namely the Children’s Peace Monument in
Hiroshima, Japan and the Vietnam Veteran’s Memorial in Washington D.C., which both address war (20-25 minutes). First, provide
brief background information (see Historical/Cultural Context) about World War II, specifically the Pacific Theater, and the atomic
bombing of Hiroshima. Tell the story of Sadako as related in Sadako and the Thousand Paper Cranes. How old was she when the bomb
fell? Compare the number of casualties to local population. Display visuals of Children’s Peace Monument. Ask students to describe
the monument. Ask students open-ended questions and encourage different interpretations. What does the crane symbolize? What do
the figures symbolize? Why is a girl standing on top holding the crane above her head? Is that Sadako? What does the design remind
you of? Is the location important? Why or why not?
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Next, provide brief background information (see Historical/Cultural Context) about the Vietnam War. Mention that it was very
controversial. Define controversial. Provide arguments both for and against the war. Compare casualties to the local population.
Display visuals of “The Wall” along with quotes from the artist (see Historical/Cultural Context). What does Maya Lin mean in that
quote? Ask students to describe the monument. Ask students open-ended questions and encourage different interpretations. Why is it
black? Why are names on it? Why does it reflect its surroundings and visitors? Why is it cut right into the ground? Is it important that
“The Wall” is in Washington D.C. where government decisions are made? How would the meaning change if it were in Canada? Briefly
compare the two monuments. Is one simpler? Is one more positive? Which one do students prefer? What would they do if they had to
design their own sculpture about an issue?
Tell students that they will have a chance to create their own monumental sculpture that they could put anywhere in the world. Hand out
worksheets (see Appendix A), provide pencils, and allow time for students to begin them (5 minutes). Students may use an issue already listed or
one of their own. They may sketch out ideas on the backside as well. Collect worksheets at the end of class. Copy list of social issues and reprint
on board for Day 2.
Day 2 – Return worksheets. Provide pencils. Review, especially symbolism (2 minutes). Discuss symbolism of a social issue by looking at David
Hammond’s “The Door” (5 minutes). What does the paint on the door look like? What does the door say? Why is the figure black? Why is the
sculpture symbolic? Relate that the artist wanted to deal with racism in his artwork. How will they deal with an issue? Remind students that they
may use an issue on the board or one of their own. Express that student will have the beginning of class to work on their worksheets and may then
brainstorm using modeling clay. Students must finish their worksheets before the end of the lesson. Write some answers on board. Show
modeling clay examples of two different approaches to the same issue. Tell students that they will get to use “real” clay next class. Describe
project (2-3 minutes). Each student will construct a model for a monument that they are proposing. Students will create small clay sculptures,
dioramas to serve as the context for the sculpture, and a human figure to show scale. Show a teacher example or examples of previous student
work (see Appendix C). Show a non-example.
Give time to complete worksheet (10 minutes). Allow students to get a cup of modeling clay in order to work out ideas three-dimensionally. Ask
what three-dimensional means. Discuss ideas individually with students. At the end of class, collect worksheets and direct students to roll clay on
tables to remove residue and return clay to cups. Afterwards, correct worksheets.
Day 3 – Provide visuals for clay procedures (thickness, simple techniques, etc.). Tell students that their sculptures should be no taller than the
index card in the “clay tray,” about 5 inches, and can be no wider than their outstretched hands. Show teacher example of clay sculpture. Ask
students to think about how people may use their sculptures. Could people go around, over, under, or through them? Inform students that they will
only have two class periods to complete sculptures. Demonstrate simple clay techniques as review and explicitly inform students of consequences
for dangerous handling of tools. Tell students that it is a privilege to use professional ceramic tools. Inform students that they may need to use
some crumpled newspaper to support sections of their sculptures while they dry. Demonstrate. Depending on the students’ experience with clay, it
may be necessary to demonstrate some simple clay techniques (5-10 minutes). Provide bin of extra clay. Hand out worksheets as reference and
provide each table or group of students with a “clay tray” (see Materials). Discuss sculptures with students individually.
At the end of class, ask students to write their names on the bottom of their sculptures and place them on tray to be wrapped in plastic and misted
with water by the teacher. Handled clay should be placed in used clay bin while fresh clay should be placed into separate bin. A student may be in
charge of making sure clay is separated and misted. “Clay trays” should be returned and tools accounted for. Tables should be wiped off. Collect
worksheets.
Day 4 – Last day for students to work with clay. Review clay guidelines (2 minutes). Hand out worksheets and provide “clay trays.” Students that
finish their sculptures may begin dioramas (see Day 5). Repeat clean-up procedures. (If paint was used, refer to Day 5 clean up instructions).
Note: Clay sculptures should be fired between Day 4 and 5 of this lesson. Fired clay should be placed on trays according to class.
Day 5 – Review the importance of location with students (5 minutes). Give another example. Ask students to name a famous artist. Imagine if
you saw a work by that artist hanging on the side of a dumpster. Does that work seem important? What would be an appropriate location for that
artwork? Tell students that their locations are very important to the meaning of their sculptures. If students have not decided on a location they
must do so before painting their dioramas. Demonstrate some examples of different locations on the board along with expectations for the
depiction of these locations (i.e. a park would probably have more things than just a couple of trees)(5 minutes). Show an example of an unpainted
diorama and demonstrate how it will fold together. Create a horizon line by blocking in the sky and ground quickly on the board. Tell students not
to paint below the line they will score along their rectangular piece of matt. Show a teacher example of a completed diorama. Explain that once
students are finished that the teacher will glue the dioramas together using the hot glue gun. Paints may be mixed at the paint station but students
should work at their seats. Hand out dioramas in progress. Hand out worksheets and pencils. Provide trays with fired sculptures. Supply a paint
station (metallic paints not necessary).
Students should begin constructing their dioramas step-by-step as the teacher demonstrates each step. Provide paint stations and other supplies for
students that began dioramas previous class. Inform students that you will not continue until every student is at the same point. They need to help
each other. Provide written instructions (optional/ for directions see Appendix B). Provide pencils, scissors, and rulers. Note: Students will
probably have difficulty using a ruler. After matt is scored tell students not to fold their dioramas. They should paint the sky and ground first, paint
larger details such as buildings and trees, and add fine details with colored pencils. They may work on their worksheets or begin painting their
sculptures while they wait for portions of their dioramas to dry. Provide hairdryer to expedite drying of paint (optional).
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Students should place both pieces of their dioramas on drying rack. Paints must be returned to the paint stations, brushes should be placed in water
cans, and palettes should be placed in sink. Ask individual students to be in charge of cleaning paint stations, washing brushes and palettes,
organizing the drying rack, and putting away other supplies. Sculptures that students were working on should be returned to trays. Tables should
be wiped-off. Collect worksheets at the end of class.
Day 6 – Review as necessary. Students will begin painting their sculptures and finish any detail work necessary to complete their dioramas.
Instruct students that they should think carefully about their color choices because they have the option of camouflaging their sculptures within
their surroundings or using colors to set them apart from their environments (5 minutes). Students may paint them realistically or abstractly.
Review these terms briefly. Visuals may be helpful, including Rodin’s “The Thinker,” to represent metallic/abstractly colored sculptures. The
colors should reinforce the overall meaning of the work and increase its impact. Unpainted clay should not be visible anywhere except under
sculptures. Students also have the option of adding natural elements from outside the classroom to their dioramas to add to their realism or may
create props using paper from a scrap box. Show an example of a paper bench, another prop, or other models utilizing these materials if possible (5
minutes). Supply paint stations, pencils, colored pencils, and worksheets. Hand out dioramas. Provide trays with fired sculptures. Make sure that
the hot glue gun is available for teacher use only. Provide hairdryer (optional). Students that finish may create a figure to show scale (see Day 7).
Repeat clean up procedure from Day 5. Collect worksheets.
Day 7 – Last day to work in class. Inform students that worksheets must be completed and corrected before the end of class. Orally review some
answers from the worksheet and write on board (2 minutes). Tell students that they must construct a small two-dimensional figure from paper to
show the scale of their sculptures. Draw a small person next to a tree or a building on the board to scale. Ask students what they think scale
means. Ask students the average height of a person. Are all people that height? Based on their answers, how tall do they think the tree/building
is? Inform them that architects and artists that build models often include figures in their models. Students could create a paper figure two ways.
First, they could draw a person and then carefully cut it out. Second, they could cut out clothing and a head and glue the pieces together. Will
everyone’s figures be the same height? The figures should be extremely simple. Make sure that the figures have a tab below their feet that can be
folded behind the figure in the shape of an ‘L’ and glued to the diorama (5 minutes).
Hand out worksheets and dioramas. Provide paint stations, colored pencils, and pencils. Provide trays with sculptures. Get out hairdryer and hot
glue gun. Collect worksheets once more at the end of class. Repeat clean up procedures from Day 5.
Closure: 1 Day
Each student should fill out a form that lists his/her name along with the title, purpose, and location of his/her sculpture and glue the form to the
backside of their diorama (5 minutes). They may then complete an “Artist Interview” sheet for the purposes of assessment (15 minutes). Students
will share their dioramas. Dioramas may either be displayed at the individual student’s seats so that the class may get the opportunity to walk past
each of the dioramas in a pre-established direction or may be displayed by individual students while talking. Afterwards, students will be invited to
talk about their artwork either in front of the class or in smaller groups of students.
Assessment:
Students will be assessed based on a combination of factors. Assign a point value to each of the following factors including (25 total):
1) Completion of worksheet (2=completed and corrected; 1=completed and not corrected; 0=incomplete);
2) Completion of a sculpture that uses a social issue for subject matter located in an appropriate context (10 = pass/ 0 = fail);
3) Graded “Artist Interview” sheet (demonstrates understanding of Objectives)(5 possible)(see Appendix D);
4) Demonstrated ability to follow directions (i.e. craftsmanship)(finished thoughtful artwork=5; visible unpainted clay= -1; non-specific
location= -1; indecipherable sculpture=-1; matt not measured properly -1); and
5) Behavior and participation. (3=participated and good behavior; 2=participated with minor misbehavior; 1=needs improvement; 0=no
participation)
Extensions:
Possible extensions include:
1) Allow students to critique and vote on the sculptures of another class, just as a committee chose Maya Lin’s design for “The Wall.” Students
could vote in several categories. Invite other grades to participate. Selected sculptures could be announced during morning announcements.
It may be necessary to conceal student names for this activity;
2) Students could create a work of art that represents a historical moment from current events; or
3) Students could create a work of art that interferes in daily life.
Visuals:
See Materials.
Sample(s):
See Appendix C
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Establishing a safe and positive learning
environment is the basis for all learning.
Without such a space students would be
unable and unwilling to learn and create
thoughtful work while fair evaluations would
be impossible. The primary tool for ensuring a
positive learning environment is classroom
management.
By managing behavior,
supplies, and educational materials it is
possible to engage students in art education
and motivate them to reach their potentials. I
nurture a positive learning environment by:

I encourage sharing constantly in my classroom.
Supplies are always distributed according to
tables. These kindergartners share pastels while
exploring textures.

 Encouraging respect for teachers, other
students, and art materials.
 Utilizing positive reinforcement.
 Implementing behavioral management with
rewards and consequences.
 Managing physical space to compliment
learning and behavioral expectations.
 Motivating students through a variety of ways.
Each week I gave
a class an “Art
Lion,” which
showed their
teacher that they
exhibited
outstanding
performance and
received a star
towards a free
draw/read day.
However, if a class
received three
strikes they lost
their lion and
received a blank
on the "Art Chart."
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Expectations are clearly displayed
in my classroom.
To be fair,
students must know what I mean
when I say “Give me five.”

This student became frustrated while painting
leaves.
I demonstrated techniques and
reassured her to no avail. I refused to let her
start over because students must learn to fix
mistakes and as she became agitated I had
to employ different motivational techniques. I
became stern and eventually gave her the
choice of completing her picture or going to
the office. She finished and apologized later.

Respect
I consistently model respect for students. I use “sir” and
“ma’am” when addressing individual students and treat all
learners fairly. When a particular student begins exhibiting
poor behavior choices I will often try even harder to be
positive with the student, smiling and giving compliments
when I see them. At Littlewood, students were given
tokens for positive behavior that would go towards a class
total. I often tell students that they are beautiful and let
them know how proud I am of them when appropriate.

“Art Cards” were a successful visual behavioral
instrument that encouraged students to make
good choices and fix behavior.

Behavioral Management
At Littlewood I implemented a new behavioral system
using “Art Cards.” Every seat came with an art card and
students were charged as “curators,” meaning that they
had to take care of the art. Students could benefit from
seeing a variety of art however is misbehavior occurred
students would be told to flip over their card revealing a
red square. Students could then choose to either correct
their behaviors and have their card flipped back over or
they could continue and be sent to time out. In fact, I once
told a student to flip her card for calling her artwork “ugly”
when I displayed it to the class to demonstrate my lack of
tolerance for negativity.

Classroom Layout
A student’s surroundings must support positive behavior.
As students entered my class, they would sit on a rug in
the front of the room so I could be certain students were
attentive and participating. Afterwards, students sat at
separated tables in groups of four. Each week I designated
a seat to be “Table Captain” that would then be in charge
of making sure supplies were put away and the area was
clean. These efforts maximized our use of space and
minimized traffic and behavior problems.

Student were only
able to wash their
hands after first
cleaning their
tables. This
ensured that the
needs of the class
were fulfilled
before those of the
individual.
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Tables were comprised of students with different
ability levels and needs to make sure students
could benefit from each other. Students were
encouraged to help other students at their tables
and were responsible for clean up of the entire
table area.

“Art is hard work,” I tell students, “but
its also fun!” I don’t forget that a
positive learning environment should
be fun and productive.

Without high expectations for oneself one
cannot have high expectations for the work of
one’s students.
I expect my students to
perform like artists because I am an artist. My
work demonstrates a high level of skill with
many thematic linkages creating various
bodies of work.
To provide guidance to
learners one must also possess expertise in a
number of other fields, such as art education,
art history, and education. To this regard, I
have:
 Earned a 4.0 GPA in all of my course work,
including studies in art education related fields.
 Produced artwork that has been featured in
several exhibitions.
 Given presentations at conferences concerning
visual culture and other contemporary theories
in art education.
 Demonstrated art procedures for complex art
production, provided accurate background
information, created connections to other
subjects, and highlighted my own expertise.
I provided visual
cues for vocab
review with first
graders. We used
terms like “details”
and "collage.” I
even made
linkages with
science by
introducing
"skeleton” to
students.
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I have given presentations at both
state and national art education
conferences
concerning
my
independent research in the areas of
visual culture and the hidden
curriculum. I then apply this current
research towards my own teaching.

During my pre-internship at Norton Elementary I
was able to teach a fifth grade lesson as a visiting
artist. Prior to my lesson I visited the fifth graders
and exhibited some of my artwork, which they
critiqued and discussed with me. Afterwards, I
began my lesson on one-point linear perspective.

I demonstrated my drawing abilities for fourth
graders at Littlewood. Students enjoyed learning
my “advanced” techniques.

Related Classes Taken:

.

Art Education

Art History

Teaching Art: Field Experience
Student Teaching in Art Education
Experiences in Teaching Art
Computers in Art Education
The Principles of Teaching Art
Teaching Art: The Study of Practice

African-American Art History
Early 20th Century Art History
Late 20th Century art History
History of Art – Early
Modern Art in NYC Collections

Education
ESOL Strategies in Content Areas
Elementary/Secondary Curriculum
Social Foundation of Education
Classroom Reading
Teaching Diverse Populations
Educational Psychology
Foundations of Education

I earned a 4.0 in each of these
classes.

Art
Sketchbook/Journal Development
Video Art: Montage
Life Drawing
Color Drawing
Sculpture: Spatial Interventions
Printmaking: Figure-Ground
Ceramic Surface/Form
Experimental Drawing
Life Drawing
Three-dimensional Design
Design Fundamentals
Drawing/Painting 2
Independent Study
Drawing/Painting 1

Learning doesn't just take place in the
classroom. When I attended the 2002
FAEA conference I was able to meet
and learn from the late Ed Pachke,
acclaimed contemporary artist.
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Non-contributing Structure
Mixed media

What I learn
Book

She is reflected in prose
Mixed media

Memory 2
Wood, paint, and plastic

What I learn
Book

Memory 1
Wood and paint

Memory 1
(Detail)

We can do it?
Collage

Lament
Collage

Parent Game
Ceramic

Orbs
Ceramic

Still Life #3
Pastel

Still Life #2
Pastel

Still Life #1
Watercolor

Insight
Graphite and charcoal

Waiting
Graphite and charcoal

Wandering
Graphite and charcoal

Cigarette
Mixed Media

Handcuffs
Mixed Media
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Memory 2
(Detail)

Instruction in art must reflect the subjectivities
of human development. First, art instruction
must cater to a variety of developmental levels
and learning styles. Second, the teacher must
establish an interdisciplinary curriculum that
resembles the interconnections of the human
brain to reinforce learning objectives. Third,
learning objectives must represent a logical
sequence. Finally, learning situations must be
varied to reflect real-life scenarios and create a
more enriching classroom environment. In
this way learning in art has a strong
foundation and students may enjoy success. I
accomplished these goals by:

Kindergartners reinforced learning about lines by
taking “Lucy Line” for a walk through an obstacle
course representing different lines. This activity
engaged students' imaginations and motor skills.



Customizing lessons for a variety of learning
styles and developmental levels.
 Establishing an interdisciplinary curriculum.
 Developing sequential art instruction that is
increasingly challenging.
 Creating various learning scenarios.

Providing
individualized
attention is a
sure way to
teach differing
abilities. Each
student is a
unique learner
and I attempt
to provide all
my students
with the
attention they
need to reach
their potentials.
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This visual ensured that fifth
grade students understood
directions by combining clear
visuals with text.

This student displays his collage project. For
some EMH students, it was necessary for me to
instruct them in the use of glue and scissors
before they began their figurative collage depicting
themselves with a loved one.

Sequential Instruction
For example, second graders learned the concept of
overlapping during a lesson. During the next lesson,
students combined overlapping with the concepts of
changing height and size to depict distance in artwork
about “Weather,” a subject they were learning about in
their second grade classes. Obviously leaps become
greater when comparing different grade levels.
For
instance, second graders began the year demonstrating
proper painting procedure and exploring paint mixing. On
the other hand, fourth graders began the year
demonstrating watercolor techniques and exploring the
watercolor medium and a variety of brush techniques.
Additionally, younger students typically require concrete
lessons, such as textures, whereas fifth grade students are
capable of more abstract thought represented by the use
of symbolism. Conversely, EMH students require more
basic knowledge. These students developed motor skills
making bugs. Students manipulated sponges and paint,
folded and smoothed paper to make a print, squeezed
glue bottles, pushed breyers, stamped, and scribbled.

In nearly all of my lessons connections are made
between art and other subjects, careers, and the
world. An example of this is my fourth grade
lesson “A Picture is Worth 1,000 Words.”
Students discussed how artwork can sometimes
tell a story. Afterwards, they created narrative
artwork combining photomontage and drawing that
exhibited at least 5 values depicting a moment in
an imaginary story…

Learning Scenarios
On some occasions students benefited from collaborative
work, as in creating collaborative cartoon characters during
their first day in class to begin being more comfortable
working together. Additionally, students were allowed to
work collaboratively in certain situations as when two fifth
grade students worked together to create a sculpture and
diorama for their “Public Sculpture with a Purpose” lesson.

Students enjoyed working in a laboratory setting where
materials were prepared at stations throughout the room
allowing
them
greater
responsibility for
their
choices
and
opportunities to
work
together.
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Next, students learned and applied colored pencil
techniques…

Finally, students learned about story visual
organizers and wrote stories coinciding with their
narrative artwork that they later presented in their
classrooms.

There is no more important characteristic for
an art teacher to possess that a high ethical
standard. Through the constant modeling of
empathy and fairness learners begin to reflect
those same values in their own behavior.
Ethics entails not only the creation of a safe
physical environment for learners but also the
creation of a safe learning environment. I have
accomplished both of these goals in my own
teaching by:





Reducing potential hazards in the classroom.
Emphasizing safety in my instruction.
Modeling and expecting ethical behavior.
Collaborating with my cooperating teacher to
ensure ethical assessment.
 Cooperating with other teachers and
administrators to ensure a safe environment.

I encourage
students to
analyze
assumptions.
When some
first graders
assumed the
gender of an
adult in a Mary
Cassatt visual
was a man, I
set aside time
to examine
that misconception. In
discussion we
confronted
stereotypes,
even at that
young age.
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Respect
is
extremely
important to me and I display
visuals prominently to remind
students of this.

I added a latch to the paper cutter inside the
classroom and spoke to a volunteer about leaving
the blade up to ensure the safety of all students.

“Teacher said ______ was having trouble this
morning – meds hadn’t kicked in – but he was very
attentive to you," my cooperating teacher told me
in a note once regarding this EH student. This
work represented a big achievement for him. High
expectations must be appropriate for each learner.

Modeling Ethics
In my teaching I treat all students equally and fairly.
Furthermore, I hold high expectations for all students. I
use a great deal of positive reinforcement and facilitate
thoughtful work when necessary without coercing students.
During my internship, fourth grade proved to be uniquely
challenging, prompting vigorous emphasis on respect,
patience, and cooperation. After a project, my cooperating
teacher and I agreed that students were not reaching their
potential. Hence, I set aside discussion time prior to the
next lesson for students and I to dialogue about why they
might not be reaching their potential. We agreed to stricter
consequences for misbehavior as well as increased
rewards. Students should be exposed to democratic
discussion whenever appropriate.

Here I demonstrate proper
scissor technique for third
graders. Knowing how to use
a tool safely and properly is a
meaningful learning objective.

Ethical Assessment
I try not to jump to conclusions about student work. In
certain instances I justified giving students higher grades
than my cooperating teacher was prepared to because of
my experience with individual students. By avoiding normreferenced assessment in certain situations, I was able to
assess individual work more holistically.
Some art
teachers grade students almost entirely on behavior,
however I employ assessment that takes into account
behavior, effort, product, process, developmental level,
and other important factors.
This demonstrates my
commitment to assessing with integrity.

Cooperation

Certainly, this work appeared sloppy,
however I knew that this fourth grader
had worked constantly only to meet with
repeated frustration. Because of my
knowledge I persuaded my cooperating
teacher to give her a good grade.

It is highly ethical to cooperate with teachers. When a
student reported excessive pinching from a parent I quickly
let my cooperating teacher know. I also communicated
with other teachers to find out about factors in student
behavior, such as medication, 504 plans, and home life.

This observation from my faculty advisor is evidence of
my empathetic language in class.
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This fifth grader displays her clay
sculpture that addresses hunger.
Encouraging students to deal
with tough issues ensures the
development of character and
empathy.

The average classroom is often as diverse as
America itself. Each student represents a
unique learner that requires specific needs.
Sometimes addressing these needs requires
only supplementing instructions with plenty of
visuals and demonstrations or just simplifying
instructions all together. Other times simply
modifying one’s language can enhance the
experiences of all learners. Regardless of the
differing developmental levels and needs of
learners it is the art teacher’s responsibility to
draw upon the abilities of all learners to ensure
an enriching educational environmental where
all learners may experience success. I have
done this by:

This student appreciated that I said "step-dad"
along with parent and other words for loved ones.
"I have a step-dad," he told me.



Modifying my language to be more inclusive
and age appropriate.
 Incorporating multiple learning Accommodating
students at different developmental levels.
 Providing adaptive tools and accommodated
instruction for EMH students.
 Providing multicultural learning experiences.
Kindergartners
were able to
investigate their
environment
during our
“Texture Hunt.”
This student is
making a rubbing
of concrete. I
emphasized
exploration with
these students
and strived to
incorporate a
variety of learning
styles.
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A child uses and adaptive tool
at the “Imagination Station.” I
attended a workshop in the
use of these tools and created
my own for EMH learners.

Artwork is always diverse. At this point in the
picture, the student was upset that she did not
paint realistically like other students.
I
immediately retrieved a book of Monet’s paintings
to show her and she rewarded me with a smile
and a beautiful finished work.

Modifying Language
Language is a teacher’s most important instructional tool
and that tool must be inclusive. For instance, I try to make
all students feel included by using neutral terms such as
“loved one” instead of parent to reflect today’s diverse
families and phrases such as “his or her” to avoid gender
bias. Using age-appropriate language is also important.
Each day I would have to simplify my language for
Kindergartners, using words like “sad” and “happy” to
describe student behavior and change afterward for fifth
graders. Additionally, I received many smiles from ESOL
students when I would incorporate words from their
background languages.

Students that are unable to demonstrate mastery
of certain learning objectives are administered
alternative opportunities to reinforce and
demonstrate learning through quizzes and oral
questioning. This short quiz could tell me if a
student understood the learning objectives of our
second grade weather project.

Multicultural Experiences
Students should learn about their own communities as well
as the larger community of the world. I have devised
several multicultural lessons aimed at exploring the
similarities and differences of different cultures as well as
the reasons behind this. At the same time, during another
lesson on architecture, students grouped by tables are
given unique environments, climates, and resources and
must solve the problem of constructing a building that is
appropriate for each of those conditions so that students
may have a deeper understanding of inherent cultural
differences.

All students are given opportunities to employ higher order
thinking skills in their art. For example, students in fifth
grade were able to synthesize issues with a symbolic
representation and an appropriate location to create
“Public
Sculptures
with a
Purpose.”
This is
especially
important
to the
learning of
ESOL
students.
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In my class students that are able to produce
thoughtful work quickly are permitted to work
independently and quietly on reading or drawing
while other students finish.

In my unit on architecture, students explore the
buildings of their community and various cultures
to create useful amalgams of various aesthetic
traditions.
It is important however to make
students aware of cultural similarities as well as
differences.

Enabling students to think critically, especially
about the visual world, should be the
paramount goal of every art teacher. If art
says anything, it tells us that multiple truths
exist in every aesthetic encounter. It takes a
reflective and informed citizen to make
positive choices and the art educator can
assist students in attaining that status. At the
same time, it takes a critical thinker to inspire
critical thought in others. Such a skill allows
an art teacher to provide the best possible
instruction for all learners and a model for
students. I have demonstrated critical thinking
in several ways:






I have provided opportunities for students to
think critically about artwork and the
I accept and nurture divergent viewpoints.
I provide students with opportunities to think
about their behavioral choices.
I model critical thought for learners.
I have researched issues in art education
independently.

When helping
students individually,
I model critical
thought. “What is
this?” “How do I
know that?” How can
you show me?” This
makes students
aware of my
expectations, those of
a possible audience,
and helps them
develop a critical eye.
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Comments from my cooperating teacher show
that I am able reflect on feedback and apply it to
my teaching.

Initially, I included three categories for the subject
matter for a fifth grade lesson. However, being
dissatisfied with the results, I changed to two
categories and asked students to address an
issue that they would change if they could.

At first this student became irritated when I
pressed her to think of an issue to address
in her sculpture. However, this fifth grader
was able to create an elegant symbol
promoting the ethical treatment of animals.

My Own Critical Thinking
I think critically about a number of issues which has
enhanced my teaching. By reflecting on my own teaching
and education in general I was able to present “What are
kids learning? The Hidden Curriculum” at the 2004 NAEA
Conference. This presentation focused on the important
but subtle role of qualifiers in art instruction such as
“African-American” and “woman artist.” Furthermore, I
have written extensively about controversial issues in art
education revolving around gender, sexuality, and visual
culture.

Divergent Viewpoints
During direct instruction, discussion, and one-on-one I
encourage divergent viewpoints.
When examining
artwork, I encourage multiple interpretations without
allowing them to distort my learning objectives. For
example, I invited students to guess what animal I was
making with torn paper. After many guesses I told them
that they were all right because it was up to them, like
looking at clouds. I work hard to guide students towards
their potential without coercing.

Thinking critically about problems is
especially important when it results in
action. I assisted the “Empty Bowls”
charity project that raised money for the
homeless and hungry by making
ceramic bowls and finding entertainment
for the event.

In this display in the cafeteria I invited students
and guests to relate to art while at the same time
showing that a piece of art can have multiple
interpretations.

Sometimes students must be encouraged to be reflective
often so that they continue make good choices. I
assisted this student’s third grade teacher by filling out
his behavior sheet. It required a smile, plain expression,
or frown to be added to a face every thirty minutes. This
instrument along with "Art Cards" helped him manage his
behavior. I was often happy to give him smiles.
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This student thought about his work
and came to realize that his cactus
was not prickly and his desert looked
more like a floor. This is the result.

An art teacher must constantly strive for selfimprovement. As theories change, knowledge
improves, and new materials become available
the art teacher must stay informed in order to
best meet the needs of learners. Fortunately,
one may continue to improve through
leadership roles in professional organizations,
observations from cooperating instructors and
administrators, and by supporting the
continuous improvement of those around
him/her. As a life long learner I am confident
in my ability to stay abreast of current
information.
I
demonstrate
continuous
improvement because:
 I was elected National President of the NAEA
Student Chapter and serve as its Webmaster.
 I served as President and Webmaster of the UF
NAEA Student Chapter for two years.
 I presented at conferences four times.
 I seek feedback from others.
 I helped my cooperating teacher improve.
 I attended art education workshops.

At the 2004 NAEA conference I was elected President of
the Student Chapter. AS President, I oversee the
continuous improvement of not only our organization but of
art education students across the country.
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Art educators are able to improve through
attendance at conferences. By presenting on a
number of issues at several conferences I have
helped facilitate that improvement.

As President of UF NAEA Student
Chapter I greatly improved my
advocacy skills. Here I explain my
organization's activities to two
students.

I attended this school district workshop with my
cooperating teacher.
We learned ways to
incorporate literacy into art education.

NAEA Student Chapter President
It is my honor to serve my three-year term since my duty is
to provide opportunities for professional development to
hundreds of pre/early-professional members and serve as
a vocal advocate for quality art education. I have already
created an entirely new organizational website, improved
and taken responsibility for our monthly E-bulletin, and
worked to increase communication between members and
improve their representation.

During my internship at Littlewood Elementary my
cooperating teacher would provide feedback
regarding my successes and weaknesses. This
note informed me of some ways I could improve
that I acted upon.

Seeks Outside Observations
In my teaching, my outside research, my extracurricular
activities, and my academic studies I have spent a great
deal of time reflecting and seeking outside observers to
improve my performance. By relying on a variety of
individuals I have become aware of my strengths and
weaknesses. Additionally, my faculty advisor as well as
other individuals also observed my teaching and provided
feedback that I was able to incorporate into my teaching. I
have been fortunate to have many talented individuals
support my development. Working at an elementary
school where the same lesson is taught to many classes, I
was able to observe weaknesses in my teaching during the
first class and modify my lesson to accommodate the
following classes. At times I have also relied on students
to express the success or failing of a lesson.

Thanks to the effort of our members, the UF NAEA
Student Chapter received the 2005 "Outstanding
Student Chapter of the Year” award. Here some of our
members pose with the NAEA President, Mary Ann
Stankiewicz, at the FAEA Conference.
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This student colored the chair too soon because
she still needs some more values in her picture.
However, a student who has ”a negative attitude
towards school” according to her teacher was all
smiles when I told her how proud I was of the
shadows under the table. "Isn't that glass missing
something?" I asked. She then added the shadow.

I educated my cooperating teacher in
the use of PowerPoint as well as this
audio/visual cart. She was excited to
begin incorporating it into her lessons.

A teacher’s most important tool is his or her
ability to communicate effectively.
To
communicate effectively with students a
teacher must employ a variety of techniques to
address
different
learning
styles,
developmental
levels,
and
language
proficiencies. Additionally, lesson plans and
educational goals must be clear and concise,
breaking down complex tasks and ideas into
appropriately manageable portions. Beyond
simple instructions are one’s expectations.
How students do something is as important as
what they do. I communicate effectively by:

Creating bulletin boards allows me to
communicate
with
students
and
other
stakeholders. This one promotes the school’s
theme this year and beautifies the cafeteria too.

 Writing clear and well organized lesson plans.
 Using a variety of techniques to communicate
with students and other stakeholders.
 Expressing my expectations for performance.
 Using discussion to encourage student
reflection and interaction.
Special accommodations must be
made to communicate with ESOL
students.
I demonstrated paperweaving for the class, but also
created this visual for some students.

To communicate effectively with student chapter members
across the country, I send a monthly E-bulletin with
relevant news. To increase communication between
chapters I added the “Student Chapter Spotlight” column to
highlight individual chapters.
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Getting students to measure properly was a
surprisingly big challenge. A great deal of time
went into step-by-step demonstration, written
directions, and other assistance for fifth graders to
accomplish the task. (See Directions for "Public
Art with a Purpose" lesson in Appendix.

Variety of Techniques
When instructing a lesson, I utilize a number of various
techniques to ensure that students understand complex
ideas. For example, oral questioning, written vocabulary,
visuals, demonstrating, and various other means are
utilized in each of my lessons. During longer lessons, I will
also change the format of questions to keep students
interested. For example, I began teaching principles of art
to third graders by demonstrating them, showing visuals,
and introducing vocabulary. Later, I changed vocabulary
questions to visual puzzles in order to combine the three
previous means of communication. By doing this I was
able to address and mix various learning styles and
developmental levels while enabling students without
English proficiency to succeed. After all, art is a visual
language that is well suited for ESOL students.

Sometimes it’s necessary to contact other
teachers to learn about individual students. I
learned that this student had a 504 Plan with a
learning disability. Consequently, the teacher was
nice enough to administer my test to him orally
with success.

Expectations
A teacher must communicate his/her expectations both
explicitly and through modeling. In my classroom, I expect
students to work thoughtfully above all else.
This
expectation was posted on the board every day and
reinforced verbally during my demonstrations and when
students critiqued work. Individually, I would be able to
encourage students to continue working and use their “Art
Eyes” to find areas they had previously overlooked or
finished carelessly.

Discussion reflects democratic sensibilities. I am always
happy to observe my students exchanging ideas and
engaging in purposeful discussion. Here, fourth graders
discuss the stories they are creating to go with their art.
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I helped with the display of art in public places at
Littlewood. This communicated me lessons and
the importance of artwork to students, parents,
and teachers. Also, it showed students that I was
proud of them.

This note from my cooperating teacher
demonstrates my communication skills.

Assessment must be at the core of any
curriculum. By nature, a work of art is an
example of alternative assessment. Student
artwork should reflect one’s instructional
goals
and
student
understanding.
Unfortunately, relying on artwork alone
provides only a narrow view of student
learning. However, by implementing a variety
of assessment strategies one may gain a
clearer picture of student achievement. In my
teaching, I strive to administer many means of
assessment to ensure not only that all
students are learning but also that students
are receiving timely feedback. I have:

I provided this worksheet to
second graders to activate prior
knowledge and connect with
class instruction about seasons.

 Assessed students in a variety of ways.
 Engaged students in self-assessment.
 Assessed my own performance.
 Aligned my objectives with those of the
Sunshine State Standards.

This is a fifth grade artwork about
violence that I assessed.
It is
thoughtful and follows directions.
However, I will incorporate behavior,
a worksheet, and a test grade for a
holisitic assessment

Here I am assisting a fifth grader with his worksheet. This
sheet activated prior knowledge, reviewed information, and
aided brainstorming. Later, I corrected the sheets and
assessed the students' ideas for their artwork.
30

I strive to provide feedback quickly. Post-It notes
are a great way for me to communicate with all
students simultaneously.

Student Self-Assessment
Students must be responsible for their own assessment. A
student cannot be allowed to simply finish his or her work
without adequate reflection. I involve students in selfassessment so that they have a greater stake in their own
development.

Teacher Self-Assessment
My job as an educator is to assess my own performance.
Making minor modifications to a lesson to produce better
results is one example. One of the advantages of teaching
at Littlewood was that I taught the same lesson on five
different occasions, allowing me to improve my lesson and
try different strategies. Instead of asking fourth graders to
tell me what artists sometimes do in their pictures which
was too vague, the second time I asked what artists
sometimes tell, namely stories.

This student used appropriate dull or bright colors,
has two things both near and far, and has used
overlapping, size, and height to show distance
resulting in an "Advanced" rating.

Sunshine State Standards
My learning objectives reflect the standards required by
the state of Florida. For instance, the student below is
demonstrating the use of two-dimensional media,
techniques, tools, and processes to depict a work of art
from personal experience (VA.A.1.1.1), namely drawing
shapes to create figures that depict herself with a loved
one. (See “Public Art with a Purpose” lesson p. 9 for more
Standards).

I administered a test to third graders
after they had finished their habitat
pictures. It revealed that one class
had a weak understanding of texture
while for another it was foreground.
This allowed me to remedy the
situation by reviewing later with each
respective class.

This student has filled out his self-assessment
sheet after the completion of his Florida nature
scene.
This allows communication and
assessment to be reciprocal.
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Public Art with a Purpose
Name and Table # : __________________________________

What do you know?
1. Name or describe an example of public art in Gainesville.
_______________________________________________________________________________________

What did you learn?
1. What artist designed the Vietnam Veteran’s Memorial in Washington D.C.?
____________________________________________________________

2. In what city and country is the Children’s Peace Monument located?
_____________________________________________________________

What do you think?
1. Is the location of a work of art important? Why or why not?
__________________________________________________________________________________________
2. Describe one way art can help people.
__________________________________________________________________________________________

3. If one of the monuments we looked at could talk, what would it say?
__________________________________________________________________________________________

What will you create?
1. What issue does your sculpture address?___________________________________________________
2. Where is your monument?______________________________________________________________
Please sketch a design for your sculpture on the back of this paper and describe it.
Draw to brainstorm ideas for your sculpture.

Appendix C: Samples

Artist Interview
Name and Table #: _________________________________
You are the artist, now it’s time for your interview. Complete the following questions:
1. What problem is your sculpture about?

2. Why did you choose that problem?

3. Where did you choose to build your sculpture?

4. Why did you choose that location?

5. What do you want people to think when they see your sculpture?

6. Who will see your sculpture?

7. How is your sculpture symbolic?

8. How tall is your sculpture? (Hint: Pretend the figure you added is 5 feet tall)

9. Name one of the monuments we talked about in class (Hint: atomic bomb or names)

10. Rate your work on a scale of 1 - 5. Circle a number below. 1 = no effort - 5 = best effort
1

2

3

4

5

BONUS: What would you make your sculpture out of in real life?

Lesson: A Perspective of Animation
A lesson plan for upper elementary students
By Jim O’Donnell: anyb0dyme@yahoo.com

Overview: Perspective in drawing was a revolutionary discovery and since its inception
it has often proved a challenging technique to master. The purpose of perspective is to
create the illusion of space. In the same token, the motion picture was another invention
that changed the way society thought about pictures. In contrast, animation deals with
drawings that create the illusion of movement. Hence, by combining both ideas one may
enable students to create drawings that move through space and increase student
engagement with perspective.
Sunshine Standards: Students will: (1) understand and apply media, techniques, and
processes; (2) create and communicate a range of subject matter, symbols, and ideas
using knowledge of structures and functions of visual arts; (4) understand the visual arts
in relation to history and culture; and (5) make connections between the visual arts, other
disciplines, and the real world.
Objectives: By participating in this lesson students will: (1) create a flipbook that
demonstrates an understanding of animation and perspective; (2) identify a way that
artists create and illusion of depth on a flat surface; and (3) discuss the historical context
of perspective.
Preparations: Prior to teaching, one must first create a short flipbook. To do so, follow
the directions in the lesson (see below). If you wish to make a more elaborate flipbook,
more panels obviously means more fluidity in the animation. Photocopies of your initial
panels can help also by easily allowing you to lengthening specific scenes repetition of
the same image. See example in Appendix A.
Materials: Pencils, markers, and erasers. One sheet of 24 x 18 paper (thin preferably)
per student. Visual aids explaining perspective and cartooning would also be applicable.
An example of a cartoon that utilizes perspective would also be useful. (Optional: if you
have the ability to create a short animation of your flipbook on the computer, it could be
very exciting for kids to see the potential of the flipbook come alive prior to introducing
the lesson. One could either show the animation through a computer accessible projector
or on a VHS after transferring it from a computer).
Introduction: Begin by asking students if some artists try to trick them. Why or why
not? If so, how? Discuss the idea of ‘Games Artists Play’. Next, ask the students if they
know the difference between 2D and 3D. Ask for examples. Then ask if a drawing is 2D
or 3D. Have students ever seen drawings that looked 3D? How might an artist ‘trick’ the
viewer into thinking a drawing is 3D? Inform students that today we’ll be talking about
two ways that artists trick viewers and that they will get to be ‘illusionists’ as well.
Explain to students that drawings always looked 2D for thousands of years until artists
discovered ways to create the illusion of 3D space on a flat surface. There are lots of
techniques to create the illusion of depth in a picture and one way is through perspective.
Gauge students’ prior knowledge by asking if any are familiar already with perspective.

Body of the Lesson: Draw a simple character on the board. Does this character look 2D
or 3D? Define and demonstrate the basic concept of one-point linear perspective to
students (a square with lines drawn from the corners meeting at the vanishing point on
the horizon line, or more simply, two different sized squares with lines drawn between
the corners). Then place a simple character inside the ‘cube’. Ask student if this seems
more 3D. Explain that you have now created the (very basic) illusion of space in
drawing. Ask students if a figure at the front of the cube will be the same size as a figure
towards the back. Explain that because of perspective, objects that are closer to you are
larger that those farther away. For example, students can try to fit classmates between
their index fingers and thumbs to make the point more clear. It is important to stress that
the lines connecting the rectangles would eventually connect if they were long enough
and that this is the basic concept of linear perspective. Next, ask students if they have
ever seen a drawing move. Any examples? The example you are looking for is a
cartoon. Animators draw the same drawing over and over again, each time changing the
drawing slightly to create movement. Then mention how cool it would be to see your
character move through space. Explain that cartoons can be great examples of drawings
that both create the illusion of depth and movement. Tell students that they will get the
chance to be animators. Discuss the art historical example of one-point linear
perspective. Ask questions about the artwork. For examp le, can they identify the
vanishing point, horizon line (students could be asked to come to the board and use a
ruler to identify these characteristics), are the people in the background really smaller
than those in the foreground or do they just look that way, etc. Mention connections with
math and geometry.
Students will create simple flipbooks that include a character in space with a surprise
ending. To create a short cartoon, students should follow several steps that should also
be demonstrated by the teacher. First, instruct students to take their sheets of paper and
fold it two times lengthwise. Then, fold two more times widthwise to create a rectangle.
Unfold the paper and then cut along the folds so that each student has nine rectangles that
are about the same size. Students should set aside all but one of their papers.
On the first paper, students should begin drawing their cartoon using pencil. Begin by
drawing a square that will be the frame for the cartoon. Important: students’ frames
should be close to either the left or right side in order to leave space for the flipbook to be
bound. Then, draw a horizontal line through the middle of the frame and a vanishing
point in the center. Connect the corners to the vanishing point. Draw a square much
smaller than the frame around the vanishing point connecting the diagonal lines.
Next, ask students to create a very simplistic cartoon character on scrap paper (or in
sketchbooks, if applicable). Avoid characters they already know and instead tell them to
invent one. Demonstrate simplifying by drawing some typical cartoon devices, such as
round eyes, holes for noses, etc. This may also be a good opportunity to talk about
distortion or to bring up abstraction, since cartoon characters are often abstractions of
humans or animals. Once they have decided on a character, students should draw their
character very small and simply, most likely a stick figure at this point, inside the cube so

that they overlap the bottom line of the square inside. Students may also draw an object
such as a window, picture, lamp, chair, etc. to make the animation more interesting if
time permits. Once this is finished, students should trace their drawing with a dark
colored marker. From now on students should only use markers to draw in order to save
time. Students should also number all of their pages to keep them in order.
Next, ask the students to trace the outside rectangle on their next sheet of paper. This
time, draw their character (object) and the inside square from the first panel slightly
larger but still connecting the diagonal lines from the frame. Repeat these steps until
students have one sheet left. By this time, the characters that students devised should be
fairly large in the frame. Now it is time for the surprise ending. Students may do
anything to their character that they want while leaving the background the same as in the
previous panel. For instance, the character can yell, say something in a word balloon,
smile, pop, or anything else students can imagine. After all of the panels have been
drawn, they should be bound with two or three staples. Color may be added if time
allows. If the lesson is not completed at the end of class, distribute envelopes and ask
students to write their names on the envelopes and place their flipbooks pages inside.
Students that complete their flipbooks should write their names on the back.
Closure: After students complete their works, they will be asked to present them to the
class. Students can give their cartoons titles, name their characters, tell the class where
the scene takes place, how they thought of their character, and any other relevant
information. It is probably best if students only show the last few frames, especially the
surprise ending. Afterward, each student may pass his/her flipbook to the student on
his/her right and so on until everyone has had a chance to flip through it. Other students
should present their flipbooks while a few are passed around but stopping once several
students are looking at flipbooks.
Flipbooks will be collected. Review the concepts and definitions of ‘Games Artists Play’
and various vocabulary. Also, affirm the mathematical connections and the potential for
a career in animation. Seek feedback. Discuss what students liked and disliked about the
lesson.
Assessment: Formal grading will utilize oral assessment and a checklist. To assess
objectives two and three, the teacher will ask individual students questions pertaining to
perspective and its historical context and check for a general consensus among
classmates. Misunderstandings should be recorded and corrected. To assess objective
one, the collected student flipbooks must: (1) use at least nine panels in logical order; (2)
create the illusion of depth; and (3) include a character with a surprise ending. Return
flipbooks with comments to provide students feedback. Students will also be informally
assessed on participation in discussion. See checklist in Appendix B.
Extensions: (1) This lesson is particularly benefited by technology. If one has access to
video editing software (some examples listed in resources) then it would be a great idea
to have kids produce actual animations. Each student’s animation could be added to a
single montage and the CD or VHS could then either be copied and given to all the

children in the class or could be used as promotional material for one’s art teaching.
Cartoons could also be placed on the Internet so that they could be more widely available
and perhaps cartoons could be exchanged between schools. (2) Depending on time, it
may be advantageous to group students so that they produce a few longer and more
elaborate animations.
Accommodations:
ESOL: It is vital that multilingual labels and visuals are used in the classroom based on
the demographics of your classroom, especially in regard to the vocabulary. Be sure to
model how a student finds the various characteristics of perspective using a straightedge.
Model each step and check for student understanding throughout process. Assign
students partners that may translate and help them with language.
Students with Disabilities: Students with physical disabilities may have other students
assist them with the manufacture and flipping of their flipbooks if necessary. These
students may also produce a shorter flipbook. An alternative to full flipbooks would be
two page flipbooks which may help slower students or students unable to concentrate.
Artists and Works of Art Studied: “The Building of a Palace,” circa 1515 by Piero di
Cosimo.
Resources (for video extension): A scanner is necessary to scan in the pages of the flip
book into the computer or one might consider having students create all animation on the
computer, depending on computer access. A video editing program, such as Final Cut
Pro, Adobe Premiere, or I-Movie is necessary to create a short cartoon by combining still
cartoon panels. Such programs can then either copy your cartoon onto a VHS tape (with
the necessary equipment) or be saved a file on the computer. A VHS tape could be
played in class or a movie on the computer could be played using a projector.
Websites:
Olejarz, Harold. Art Education. “Perspective Resources on the WWW.”
http://www.olejarz.com/arted/perspectivelinks/. 2003.
Dauben, Joseph W. The Art of Renaissance Science: Galileo and Perspective.
“Renaissance Art and Mathematical Perspective.” http://www.crs4.it/Ars/arshtml/renart1.html.
Vocabulary:
Perspective: (1) The appearance of objects in depth as perceived by normal
binocular vision. (2) The technique of representing three-dimensional objects and
depth relationships on a two-dimensional surface.
Linear: Of, relating to, or resembling a line; straight.
Linear perspective: A system of drawing or painting in whic h the artist attempts
to create the illusion of spatial depth on a two-dimensional surface. It works by
following consistent geometric rules for rendering objects as they appear to the
human eye. For instance, we see parallel lines as converging in the distance,
although in reality they do not. Stated another way, the lines of buildings and

other objects in a picture are slanted inward making them appear to extend back
into space. The invention of linear perspective dates to the early 1400s, with
Filippo Brunelleschi's experiments in perspective painting and Leon Battista
Alberti's treatise on perspective theory. – Michael Delahunt, www.artlex.com,
2004.
Horizon line: In perspective, an imaginary horizontal line that represents eye
level.
Orthogonal lines: In linear perspective, imaginary lines that extend from the
frame of a drawing to the vanishing point.
Vanishing Point: The point at which orthogonal lines meet on the horizon line.
Flipbook: A small book consisting of a series of images that give the illusion of
continuous movement when the edges of the pages are flipped quickly.
Animation: (1) The art or process of preparing animated cartoons. (2) Movement.
(3)The quality or condition of being alive.
Bound: To enclose and fasten, unite, or tie.

Appendix A:

Appendix B:

Checklist: Perspective of Animation
Student Name

Objective1
(1) Flipbook
includes 9
panels in logical
order.

(2) Flipbook
creates illusion
of depth.

(3) Flipbook
includes
character with
surprise ending.

Objective 2

Objective 3

Student
understands how
perspective
creates illusion
of depth

Student
understands
historical
context of
perspective

